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March 24, 2008
“  Dear AuntJ ,

At the beginning of fourth grade year, I began teaching my sister how
to read._ Every weekend we would grab about five books and read them
- together. When I started reading the stories to my sister she would not pay
- attention. She would look at other books. When it was her turn to read she
| did not know how to pronounce the words. I said, “If you paid attention to
me then you would know how to pronounce the words correctly.” That’s
. when my S1ster decided to pay attention. I told her the words and asked her
e to read it again. She still did not know the words and I got mad. She had -

trouble reading the first book but once we moved to the second, third, and

fourth book, she had caught on to reading books by pronouncing the words AN

correctly Now she i1sin chapter books and [ 'am happy because she doesn t

need my help anymore.

e Helpmg my sister read has also helped me because I have learned new bu

vocabulary words that I can add to my wntrng I'just ﬁmshed readmg Hzgh

s School Musical 2 and it helped me learn new vocabulary words Readmg ‘ M

\F«\gﬂ thlS story has taught me new vocabulary words that will i 1mprove my readrng %SW

N\ g
L COWn and writing.
'WW M M




Y

Readmg this book also taught me how to write complete sentences So

* now I write complete sentences in class and that helps me to get a better %&
~grade. At the beginning of the school year, | was hav1ng a hard t1me writing
\Iol'db complete sentences even though my teachers went over it several times. I M ‘
'~ Just couldn’t getit. When I was reading High School Musical 2,1 would £0 W
- back and read pages to see if the author used complete sentences. The author '
- put m complete sentences and that taught me to write complete sentences. I
| made sure when I revised all of my writing\pieces thls year that I checked |
for any sentences that were 1ncomplete If there were some, I would change W%"L&M\
- them. . | W\T;\Az | W Nf‘ﬁ}j
L Talso learned how to use context clues to understand the story I was W‘) (j'{bﬁu |
. \g/eadmg I learned that I needed to add more detalls to my pieces. This helps %\ﬁm A

the reader understand what I am trying to Wnte about 1 used a lot of detarls W

<

-

~ inmy personal narrative to help the reader understand how I really felt when -

I was separated from my mother

Readmg is lmportant in writing because what is read can-help with’

writing. I was able to take new skills and apply them to wntlng to help the
readers understand my pieces better. I feel that because of readmg I have

done a better job with writing. I have decided that [ erl contmue to use the




skills that I have learned this year from readmg and I will continue to read to

o | |
learn new Sk_lllS AEM\Q/ Q‘W - W |
- I hope that as you read ¢ that you see that I can write complete W(ﬁx
o y

-~ sentences and use new Vocabulary words. I also want you to see how I can
use correct punctuation. I also hope that you enjoy reading and seeing

evérything Pve learned.

Sincerely,

Your niece

\ . o éo?«caé ,(,mc(rW%Q, Mv‘u

WM omd. \/g.mu*ﬁ Si WM UQLg— 4"’7‘1@&5

d |
C‘m?dh?( WZW W WCW /ujaﬁl/»t
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Reflective Entry Title: Dear Aunt J

2 Content (2,2, 2)

The writing attempts to establish and maintain a narrowed purpose (how reading has helped
improve writing), but lapses occur throughout the piece. Irrelevant details in the first paragraph
confuse the reader about the purpose. It is not until the second paragraph, that the reader
realizes that the writer is trying to make a connection between reading and improved writing.
The writing demonstrates some idea development. For example, on page two the writer
attempts to explain how he/she learned to write complete sentences from reading High School
Musical 2. Some support is unelaborated. On page two, the writer states that “I learned that |
needed to add more details to my pieces,” but fails to describe how using details improved the
reader’s understanding or improved the pieces. Some characteristics of the genre are
demonstrated as the writer reflects on how his/her writing has improved because of reading. -

2  Structure (2, 2, 3)

The writing demonstrates logical organization as the writer includes a lead, body and then
closing paragraph. However, the organization of ideas lapses in coherence. Lapses occur as
the writer switches topics within paragraphs. For example, on page two the writer begins the
second paragraph discussing context clues, but switches the topic to adding details. Some
effective transitions (“Helping my sister read has also helped me” and “Reading this book also”)
help the reader flow through the piece. The writing demonstrates control and variety in sentence
structure. The writing correctly uses simple, compound, and complex sentences.

3 Conventions (3, 3, 3)

The writing demonstrates a control of grammar, usage, and correctness relative to length and
complexity. Word choice is appropriate for the audience and purpose. The writer appropriately
chooses words like pronouncing, vocabulary, comprehension, context clues to discuss his/her
growth in literacy. '

Instructional Implications

Teachers may use this sample during instruction to address such issues as:
e Setting the purpose early and continuing to focus on that purpose throughout the piece
¢ Organization of a letter with supporting details




\};&(\) Taken Away

}y&w Have you ever been taken away from your parents? If so, did you

M’L(LL
know why? Well, I was taken away from my parents but I didn’t know why.

My sister and I were sitting in the living room happily_watching a

| 77
movie while my mom was taking a shower. When she got out of the shower, -

she quickly dressed, came into the living room, and turned off the movie. I
noticed my mom had tears in her eyes, but I had no clue why. She sat down

\MHLL
1n a chalr and began to-cry. I knew then that something was wrong My

M sister, who is younger than I, had no idea what was going on. She thought
everythmg was okay. O“CW/";’)?\LW M,)/’/

M Between sobs Mom said, “Girls, I need to tell you somethmg very
important.” We both looked at her because we knew that what she had to

e

say was of great magmtude I had no idea What she was gomg to tell us M
. o

Perhaps she was going to tell us she was going on a trip for a very long ti
but in an as near normal voice, she announced, “You and your sister will be \}Nb
living with Uncle C . and Aunt J for a httle while.” __ M
- My ﬁrst thought was, Why?” but I never asked. She continued, “If B’% Ci» f\d]
- you stay with me, we will all get in trouble and child services will come for

you and me.” Thad no idea what the term “child services” meant, but I




] knewI was being taken away frorn my home. I didn’t want .my‘rhorh to get

into more trouble, so I quickly gathered my things.

?

As I packed everythmg, [ was thinking, “What did I do wrong? Why
Sumle, dumtinee }}}g
do [ have to go to their house? They are strangers. Why can’t [ _]USt stay at

\
 home? Why does this have to happen to me?” I couldn’t come up with a /é'Q/ .

Astviuetiie vﬁm\@%

- reason.
p—

Gway,,,, {?
We put our things in the car and drove to Uncle C' .. and Aunt e

J “shouse. As we drove through the streets toward their house I started

N
- crying, yelhng, and screaming.” Ieould feel my body shakmg hke an /Xf}%ﬂé"\

b earthquake I haddrlle%g/rnfelt SO szafed%r;(f my life. I felt hke I was gomg to o M
pass out. Ilooked over at my sister and I notlce% she had changed She had W

the saddest look on her face. She looked like a girl nght out of a scary

‘ movre who had been chased by an ev11 bear and she could not escape We

i d1d not say a word until we got there.

As soon as we arrived, we took our bags into the house. I became

M:{Miﬁi
O%LJ

am11y, and we had not been around them. At the tlme my Uncle C &% M

- 'was not. mamed to Aunt J ,and I was fearful of meeting her because she T Y

was a stranger to me. Imagine my surprise when she accepted us-with open m

alarmed because I did not know Aunt J- . This was my daddy’s side of the

ol




arms, as if she already knew us. She made me feel like I was at home. This °

~_ was where I belonged. ‘ | o /ﬂ\N -
W (\ Since I moved in with Uncle C and AuntJ | my life has been Pﬂ\ﬂ'\b ‘ |

p\* much better. At the time I did not think it was a good idea, but now I kn%w

this home is best for me. I talk to mom at least four times each week. I M

' haven t found the nerve to ask het why we had to leave, and she W

: offered an explanatlon Maybe one day I will get enough courage to ask her.

- Meanwhlle, I have a good, loving family, and a nice home. ITama happ)i/ MMQ

™ - Wm

- %nwéa,a authonllic MMAW W ﬂméw%f
:.”W , ofplun- chatacterntiio. % ‘the 2@;‘@
M}c/w Weed, /rf,@wfmf poull) Awewwé

: o wj«;ﬂ’”
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Portfolio Title: Taken Away
Personal OR Literary Entry Title: Taken Away

4  Content (4, 4, 4)

The writing establishes an authentic and insightful focused purpose early: “I was taken away
from my parents but | didn’t know why.” The writing focus of being “taken away” is sustained
throughout the piece. A strong awareness of audience is demonstrated when the writer shares
her thoughts. The writer clarifies age relationships for the reader, “My sister, who is younger
than I, had no idea what was going on.” She also gives the reader insight to her thinking, “I had
no idea what the term “child services” meant, but | knew | was being taken away from my
home.” Distinctive voice and appropriate tone are sustained throughout. Examples include “I
knew then that something was wrong“ and “I had never felt so scared in my life.” Ideas are
developed with insightful and/or analytical details. For example, the writer states “I had no idea
what she was going to tell us,” then insightfully adds “Perhaps she was going to tell us she was
going on a trip for a very long time.” Analysis occurs on page five when the writer shares the
questions that went through her mind, “What did | do wrong? Why do | have to go to their
house?” The writer then shares with her audience, “I couldn’t come up with a reason.” The
writing skillfully applies characteristics of the genre as the reader is thoroughly caught up in the
event that changed the writer’s life.

3 Structure (3, 3, 3)

The writing demonstrates logical, coherent organization. The writer leads the reader through
questioning and sharing thoughts and events from beginning, “sitting in the living room happily
watching a movie,” to end with satisfaction in her new home. Transitional elements are logical
and effective throughout. The writer uses dialogue as a transition: “Between sobs, Mom said,
‘Girls, | need to tell you something very important.” ” Other transitions include “When she got
out of the shower,” “As soon as we arrived,” and more simply, “meanwhile.” The writing
demonstrates control and variety in sentence structure. The writing correctly uses dialogue in
complex sentences and includes a variety of sentences: complex, compound, and simple.

3 Conventions (3, 3, 3)

The writing demonstrates control of grammar and usage. The writing demonstrates control of
correctness throughout the piece. Word choice is acceptable and appropriate for audience and
purpose throughout. Words like sobs, courage, fearful, alarmed fit the tone of the narrative.

Instructional Implications

Teachers may use this sample during instruction to address such issues as:
e Using varied sentence structure to enhance meaning
¢ Moving from acceptable word choice to precise, rich language




/

i . | A Q%&{;ji;: )@4&) 5&&\) J;nuary 8, 2008

Dear Mrs. S -

- ~ - Some of the students do not liké the specnals they go to Monday through Friday.

~ /wﬁ) 3( For example, Music class is one that many students hate going to. Students complain

& about Music class because they think it is not fun. In class we sing and dance to differey

7

songs. Instead of participating, these students look at the clock to see how many minutes
M they have left until class is over. They also dlsrupt class by klckmg the floor and making
o " noises. I [ove Mausic class, but with these students init I am startmg to hate gomg to 1t

: acu.pm wod el -
\ \@Mrs. S, to stop disruption during specials classes, I thmk you should let students pick
7~

W hich specials class they want to go to. ON) MW
M ~N

M Mrs. S, Iknow you will say “No” because stude(nts will be tested over P.E.,
OctoMallly wad ety N

/m Art, and Music on the Kentucky Core Content Test I can see your concern, but do you

| really thmk students learn When others are bemg dlsruptlve? In my opunon stu ents do

et \wid el W\J
‘not leam because the teachers have to stop teaching and correct the i mappropnate

behavior. That just makes them as unprepared for the test as not having the class

altogether. If you allowed students to choose there own specials class they will stay more

focused during class and will learn more which will help them achieve a proﬁ01ent score

_honthetest ) *\\FQ(MM\) S o Mg]ﬁ‘dj
«/W

P Another reason why you would say “No” is because of the scheduhng Both

B . " Junior Highand B. . - High Schools allow students to choose
\\_/——\ W
their classes. Youand Ms. L . . could speak to the Principals and Guldance
~ Counselors of the schools and have them assist in creating a schedule for each
L 1nterrned1ate student ) 1A\, 2
- 5
@W p

.




The last issue you may have with my request is that P

| c\wmw woud c}«w
s . only Itinerate teachers for the specials classes. Well, we could des1gnate certain days for

those specials classes. That means students would take classes on those spemﬁc days

. Wﬁ% © Mrs.S | picturéitnow, students paying attention in- class because they want to

) learn and teachérs not complaining because their time is being wasted due to specials

- classes. If you say “Yes” then this is what P

will be like.

Sincerely,

A Fourth Grade Student.

0 and
%MJ'WJ
me e algal 4 il




Portfolio Title: Taken Away
Transactive Entry Title: Dear Mrs. S

3 Content (3, 3, 3)

The writing establishes an authentic focused purpose in the first paragraph: “I think you should
let students pick which specials class they want to go to.” This focus is sustained throughout
the piece as the writer debates opposing viewpoints. The writing communicates adequately
with the audience and indicates an awareness of the audience’s needs as the writer predicts
opposing viewpoints. For example, “Mrs. S, | know you will say ‘No’ because students will be
tested over P.E., Art, and Music on the Kentucky Core Content Test.” The writer then
addresses the problem, “I can see your concern, but . . .” The writing conveys voice and
appropriate tone throughout. Ideas are developed with specific, sufficient details as the writing
applies characteristics of a persuasive letter (makes arguments; addresses opposing
viewpoints; provides support for reasons).

3 Structure (3, 3, 3)

The writing demonstrates logical, coherent organization with a letter format. The writing
provides the focus early (let students pick specials) and support is logically organized
throughout. Transitional elements are logical and effectively lead the reader through the piece.
Examples: “Another reason,” “the last issue,” “Mrs. S, picture it now . . .” The writing
demonstrates control and variety in sentence structure with simple and complex sentences.

3 Conventions (3, 3, 3)

The writing demonstrates control of grammar, usage and correctness relative to length and
complexity. The writing uses acceptable word choice throughout. Words like disruption,
inappropriate, Kentucky Core Content Test, intermediate are appropriate for the purpose of the
piece and its audience, an administrator.

instructional Implications
Teachers may use this sample during instruction to address such issues as:
e Providing analytical or insightful idea development for persuasion
e How to incorporate other persuasive arguments beyond opposing viewpoints




